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Abstract. This study examined the key risk factors affecting teacher resilience in
selected secondary schools in Tanzania using a mixed-methods approach. A total
of 239 respondents were involved, with data collected from 234 teachers through
questionnaires and interviews with five key informants. Both quantitative and
qualitative methods were used in the analysis process through descriptive and
thematic analysis, respectively. Findings revealed that several risk factors signifi-
cantly undermine teacher resilience, categorized into high and low-influence groups.
High-impact factors include excessive workloads, inadequate support systems, and
challenging student behaviours, all contributing to stress and potential burnout.
Lower-impact factors were less urgent, such as occasional administrative tasks. The
study emphasizes the need for targeted interventions to enhance teacher resilience,
highlighting a critical gap in existing policies that often overlook effective support
mechanisms. Over 64% of educators cited excessive workloads, inadequate support,
and challenging student interactions as primary stressors. The research recom-
mends that policymakers focus on manageable workloads, professional development,
and fostering a supportive school culture, aiming to align policy with practice to
improve both teacher well-being and student outcomes.
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1. Introduction

In the evolving landscape of Tanzania’s education system, teacher resilience has
emerged as a critical factor influencing not only educators’ professional longevity but
also the overall quality of student learning outcomes. Resilience among teachers is
shaped by a complex interplay of personal traits and systemic challenges that they
face in their daily roles [12]. This study aims to examine the key risk factors that
undermine teachers’ resilience in Tanzania, thereby filling a significant knowledge
gap in the existing literature regarding the specific challenges educators encounter in
this context. Understanding these factors is vital, as they have direct implications for
support mechanisms and policy reform essential for fostering a robust educational
environment [23]. Resilience varies contextually, as it can be ecological or rather
psychological.

Ecological psychological resilience refers to the ability of individuals and communi-
ties to adapt and thrive amidst environmental and psychological challenges, emphasiz-
ing the interplay between personal coping mechanisms and broader social-ecological
contexts [52]. It highlights how external resources, like social support, interact with
internal traits to foster resilience [49]. In this study, resilience is important as it allows

® 0000-0001-8742-0582 (J.S. Mwinjuma); 0000-0001-6843-4751 (J. Nemes)
& edgarmsimbe3@gmail.com (E. Costantine); jsmwinjuma@gmail.com (J. S. Mwinjuma);
xusper@yahoo.co.uk (J. Nemes)
& https://www.udom.ac.tz/staff/staff_profile?id=VG5w@QmVnPTO= (J. S. Mwinjuma);
https://www.udom.ac.tz/staff/staff_profile?id=VFZSUk13PTO= (J. Nemes)
© Copyright for this article by its authors, published by the Acad f Cogniti d Natural Sci .

%gmm/ @ Thi: E)sy Zx% Op:] Aéi:srslzciriicl)é ld?sztirl;buct‘zz Exllldelrstl‘fe te);mseof iﬁe C(irr;}ela()tiveoggrlnlr\;ccjiz Lic:nggaAtt:illgﬂfif)sn

H . 4.0 International (CC BY 4.0), which permits unrestricted use, distribution, and reproduction in any

D Imension BY medium, provided the original work is properly cited.

33


https://doi.org/10.55056/ed.848
https://orcid.org/0000-0001-8742-0582
https://orcid.org/0000-0001-6843-4751
mailto:edgarmsimbe3@gmail.com
mailto:jsmwinjuma@gmail.com
mailto:xusper@yahoo.co.uk
https://www.udom.ac.tz/staff/staff_profile?id=VG5wQmVnPT0=
https://www.udom.ac.tz/staff/staff_profile?id=VFZSUk13PT0=
https://acnsci.org/ed
https://creativecommons.org/licenses/by/4.0/deed.en
https://acnsci.org

Educational Dimension, 2026, Vol. 14, pp. 33-50 https://doi.org/10.55056/ed.848

for a comprehensive analysis of how teachers’ resilience is shaped by both individual
strategies and the surrounding ecological factors, informing targeted interventions
and policy reforms to enhance support systems in educational settings, including
Tanzania and Morogoro Municipality in particular.

Resilience is the process that occurs over time in the context of a person’s interaction,
and thus, the adverse situation usually catalyzes the creation of resilience conditions
in their daily life [50]. Weber [52] asserted that resilience, as a psychological construct,
should always be utilized, particularly when there is a changing situation that needs
positive adaptation strategies within the context of a significant range of adversity.
In such a context, the roles and performance of teachers in schools have become
more diversified, and their workloads have also increased substantially, which may
have threatened their sense of professional autonomy. Masten and Powell [29],
reported that teachers’ resilience is a vital element in classroom success and teacher
retention in the education context that should be encouraged, strengthened and
motivated positively in today’s Tanzanian education context for the effective policy
implementation process. Resilience is also used concomitantly with positive coping
strategies as well as adaptations resulting from the daily events at the workplace
[4, 9, 50].

The effectiveness of an education system is deeply linked to the quality, stability, and
efficiency of its teachers, alongside the nature of the teaching-learning environment
[47]. Policymakers emphasize the necessity of providing quality education for all,
recognizing that the health of the education system hinges on the well-being of its
teachers. Despite international frameworks such as the Southern African Development
Community (SADC) protocol [39] and the Dakar Framework for Action [45] advocating
for inclusive and equitable education, the teaching profession in Tanzania faces
numerous challenges that contribute to high levels of stress and burnout among
educators [47]. This disconnect highlights a critical gap in understanding how these
systemic issues specifically affect teacher resilience in the local context and Morogoro
Municipality in particular.

Research across countries has shown that the stressful conditions inherent in the
teaching profession can significantly undermine teachers’ effectiveness, indicating a
pressing need for resilience as a buffer for enhancing teachers’ retention [2, 9, 25, 55].
Factors such as overcrowded classrooms, excessive workloads, and time pressures
are prevalent in Tanzanian secondary schools, with student-to-teacher ratios often
far exceeding recommended standards of 35:1 and 45:1 for secondary and primary
schools respectively [16, 28]. These challenges not only hinder the application of
effective teaching strategies but also create an environment rife with anxiety and
frustration, impacting teachers’ ability to maintain their resilience. However, there
is a lack of targeted research exploring how these specific conditions uniquely affect
Tanzanian teachers, signalling a gap that this study aims to address.

In addition to classroom challenges, systemic issues such as inadequate infrastruc-
ture, limited teaching resources, and low morale due to unsatisfactory compensation
and promotion contribute to a problematic teaching landscape in Tanzania [24, 30, 47].
The 2014 education policy, which aimed at providing fee-free education, has inadver-
tently placed additional pressures on teachers, who must navigate resource shortages
and insufficient support for students with diverse needs [28]. These systemic factors
create significant barriers to job satisfaction and professional commitment, ultimately
undermining teacher resilience. Identifying and examining these barriers is crucial
for informing effective support systems and policy reforms geared towards education
development.

Moreover, the inadequate integration of technology in the teaching and learning
process remains a significant challenge, as many teachers lack the necessary skills
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and resources to effectively utilize information and communication technology (ICT)
in their classrooms [34, 35, 48]. This technological gap exacerbates the difficulties
faced by teachers, particularly in large class settings. Coupled with issues such as low
salaries, bureaucratic obstacles, and a lack of recognition for their contributions, these
factors create an environment that threatens both teacher and student well-being
[1, 27]. However, there remains a notable absence of research focused on how these
specific challenges impact teacher resilience in Tanzania, and Morogoro Municipality
in particular, of which this study has such focus.

Despite the recognition of resilience as a vital characteristic for teachers, there is
a significant knowledge gap regarding the particular risk factors affecting teacher
resilience in the Tanzanian context, particularly in Morogoro Municipality. While
existing studies highlight the importance of resilience in alleviating stress and en-
hancing job satisfaction, they often do not delve into the unique challenges faced
by Tanzanian educators and their implications for resilience development in specific
secondary school context [3, 5, 55]. This study seeks to bridge this gap by identifying
key risk factors that undermine teacher resilience in Tanzania, providing insights
that can inform targeted support mechanisms and necessary policy reforms. This
study contributes to the growing body of literature on teacher resilience by providing
empirical evidence from the unique context of Tanzanian secondary schools.

Therefore, understanding the resilience of teachers within the Tanzanian education
system is essential for developing effective strategies to support educators in their
daily demanding roles. By examining the specific risk factors that undermine teacher
resilience, this study advocates for policy reforms that prioritize workload management,
professional development, and a supportive school culture to enhance teacher well-
being and ultimately improve student outcomes.

2. Theoretical framework of the study

2.1. Polidore’s resilience theory

Resilience theory provides insights into how teachers adapt to challenges within
their social environments [56]. Polidore’s resilience theory (PRT) [37] highlights two
perspectives: the developmental perspective, which sees resilience as a cultivated
process rather than an inherent trait [18], and the ecological perspective, focusing on
the impact of external environments and social interactions. Moore [32] emphasizes
that resilience is determined by individuals’ responses to adversity, enabling recovery
and success despite difficulties. Resilient individuals take responsibility, embrace
change positively, foster relationships, and maintain optimism and flexibility [44]. In
this study, PRT provides a foundational framework for understanding how teachers
navigate the challenges they face in their educational environments. By emphasizing
that resilience is cultivated through social interactions and ecological factors rather
than being an innate trait, PRT is particularly relevant in the Tanzanian context,
where educators often encounter significant adversities, such as limited resources
and high student-to-teacher ratios. The theory highlights the importance of fostering
relationships and creating supportive networks among teachers, which can enhance
their ability to recover from setbacks and adapt to changes. This understanding can
guide policy reforms aimed at strengthening collaborative practices and mentoring
programs that bolster teacher resilience, ultimately improving educational outcomes
in Morogoro Municipality.

2.2. Conservation of resources theory
Conservation of resources theory (CRT), developed by Holmgreen et al. [14], empha-
sizes the significance of resource management in enhancing individual well-being,
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alleviating stress, and promoting resilience, especially within human resources man-
agement. The theory suggests that individuals actively pursue and sustain vital
resources, whether personal, familial, social, or material, to navigate stress and chal-
lenges effectively. CRT complements PRT by shedding light on the management of
resources that are crucial for sustaining teacher resilience. In the context of Morogoro
Municipality, where teachers may face constraints such as inadequate materials
and emotional support, CRT emphasizes the need to identify and nurture essential
resources, such as self-efficacy, optimism, and social support. By focusing on ef-
fective resource management, the study can highlight how teachers can better cope
with stressors and challenges, thereby enhancing their resilience. The implications
for support and policy reform are significant, as stakeholders can develop targeted
interventions that equip teachers with the necessary resources and coping strategies,
fostering a more resilient teaching workforce. Ultimately, integrating both theories
provides a comprehensive understanding of the risk factors affecting teacher resilience
and offers actionable insights for enhancing support systems within the educational
landscape of Tanzania.

3. Methodology

This study utilized a pragmatism worldview philosophy, informed by the works of
Charles Peirce [36], William James [15], and John Dewey [8], emphasizing the impor-
tance of selecting methodological approaches that are most effective for the specific
research problem [6]. Pragmatists assert that reality is shaped by environmental con-
texts and human experiences [7]. Creswell and Creswell [6] outlines key assumptions
of pragmatism, including a focus on the consequences of actions, a problem-centred
approach, a pluralistic perspective, and real-world application. Pragmatism’s empha-
sis on addressing real-world problems directly influenced the selection of a mixed
research approach with a convergent parallel design for the study. The researchers
adopted a mixed-methods research approach that allowed conducting data collection
and analysis concurrently, which enhances data accuracy [20, 31]. Specifically, the
convergent parallel research design was implemented to integrate quantitative and
qualitative data throughout the research process for a more comprehensive under-
standing of the issue. This design allows for the simultaneous collection and analysis
of both quantitative and qualitative data, facilitating a comprehensive understanding
of the multifaceted challenges teachers face. By integrating diverse data sources, the
convergent parallel approach aligns with pragmatism’s goal of generating practical
solutions that are grounded in the lived experiences of teachers. This methodological
flexibility enables researchers to explore the complexities of teacher resilience, identify
key risk factors, and ultimately inform targeted support and policy reforms that are
responsive to the immediate needs of the educational community in Morogoro and
Tanzania as a whole. The target population included secondary school teachers,
heads of schools, and the Municipal Education Officer, with a total sample size of 239
participants (234 quantitative and 5 qualitative). Two sampling techniques, probability
(through simple random techniques) and non-probability sampling (through purposive
techniques with key informants), were used. Randomization was achieved by em-
ploying simple random sampling techniques, where random numbers were generated
during data collection to select participants. Non-probability techniques are based on
the criteria that such participants have rich information based on their positions (head
of schools and the municipal education officer) that could provide rich information
that is highly needed for the study. Data were collected through questionnaires and
interviews and analyzed descriptively using frequency and percentage, as well as
thematically. To ensure validity, the research instruments were reviewed by four
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experts from the University of Dodoma and the University of Dar-es-salaam, whose
feedback was incorporated to improve the tools before field deployment. All the tools
were tested through a pilot study with five participants to ensure their accuracy before
the actual data collection process. This has ensured the validity and reliability of the
tools and the findings as well.

4. Results and discussion

4.1. Risk factors undermining teachers’ resilience

Understanding the knowledge that respondents possess regarding various risk
factors that may undermine teachers’ resilience is essential for evaluating their ability
to thrive in challenging educational contexts. This awareness not only empowers
teachers to recognize the specific challenges they face but also fosters a proactive
approach to coping with these difficulties. By identifying the risk factors pertinent to
their experiences, teachers can develop targeted strategies to mitigate stressors and
enhance their resilience. For instance, if teachers are aware that excessive workloads
or lack of administrative support are significant threats to their well-being, they
may seek collaborative solutions, engage in time management practices, or advocate
for policy changes that promote a healthier work environment. The literature has
extensively catalogued these risk factors, drawing from empirical studies that validate
their prevalence in teachers’ daily lives. This body of research serves as a crucial
foundation for understanding how these factors manifest in the teaching profession
and their varying degrees of impact on resilience.

The findings summarized in table 1 reveal that a majority of the identified risk

Table 1
Risk factors lowering teachers’ resilience (survey data, 2023).
. Strongly . Strongly
Variable disagree Disagree Neutral Agree agree
Lack of motivation, promotion 5 30 69 83 47
and low salary (2.14%) (12.82%) (29.49%) (35.47%) (20.09%)
Challenging behavior of learners 6 39 49 79 61
in the classroom context (2.56%) (16.67%) (20.94%) (33.76%) (26.07%)
Stressful condition at the 4 34 53 94 49
work place among teachers (1.71%) (14.53%) (22.65%) (40.17%) (20.94%)
. 3 30 49 92 60
High work load (1.28%) (12.82%) (20.94%) (39.32%) (25.64%)
Poor administration 6 26 52 105 45
and management of the school (2.56%) (11.11%) (22.22%) (44.87%) (19.23%)
Lack of material resources 3 25 51 89 66
such as desk and chairs (1.28%) (10.68%) (21.79%) (38.03%) (28.21%)
Low economic status among teachers 6 30 48 93 57
& (2.56%) (12.82%) (20.51%) (39.74%) (24.36%)
Meeting diverse needs of learners 6 26 49 84 69
g (2.56%) (11.11%) (20.94%) (35.9%) (29.49%)
Overcrowded classrooms 8 27 48 88 63
(8.42%) (11.54%) (20.51%) (37.61%) (26.92%)
7 28 47 81 71

Frequent curriculum change (2.99%) (11.97%) (20.09%) (34.62%) (30.34%)
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factors, as discussed in the literature review, are likely to have a detrimental effect
on teachers’ resilience. These risk factors have been systematically categorized into
two groups: those that exert a high influence and those with a lower impact on
resilience, as illustrated in figure 1. High-impact factors often include excessive
workload, inadequate support systems, and challenging student behaviours, all of
which create significant stress and can lead to burnout. Conversely, low-impact
factors may include less immediate concerns, such as occasional administrative tasks
or external pressures that, while relevant, do not exert as profound an influence on
daily resilience. By categorizing these risk factors, educators and policymakers can
prioritize interventions and resource allocation to address the most pressing challenges
first. This structured understanding aids in crafting tailored support mechanisms
that not only enhance teachers’ resilience but also contribute to a more sustainable
and effective educational environment overall.

Associated with low resilience

Not associated with low resilience

Figure 1: Risk factors lowering teachers’ resilience.

The factors that contribute to lowering teachers’ resilience are multifaceted and
reflect complex challenges within the educational environment. A significant number
of respondents indicated that lack of motivation, promotion opportunities, and low
salaries were critical issues, with 55.56% either agreeing or strongly agreeing that
these factors adversely affected their resilience. Similarly, the challenging behaviour
of learners in the classroom was highlighted, with 59.83% acknowledging its negative
impact. Stressful workplace conditions also emerged as a significant concern, with
61.11% of participants agreeing that such stressors diminished their resilience. High
workloads were noted by 64.96% of respondents as another factor undermining
their ability to cope effectively. Additionally, poor administration and management
practices were recognized by 64.10% of teachers, indicating a strong correlation
between administrative support and teacher resilience. The lack of material resources,
such as desks and chairs, was acknowledged by 66.24% of participants, further
compounding the issue. Economic challenges, including low economic status among
teachers, were cited by 64.10% as a source of stress that affects resilience. Also,
meeting the diverse needs of learners and the prevalence of overcrowded classrooms
were concerns, with 65.39% and 64.53% of respondents, respectively, identifying these
issues as detrimental to their resilience. Lastly, the frequent changes in curriculum
were recognized by 64.96% of teachers as a factor that further complicates their
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teaching experience. Collectively, these factors illustrate the pressing need for systemic
improvements to bolster teachers’ resilience in their demanding roles.

The findings from figure 1, which illustrates the distribution of risk factors, reveal
that a significant number of respondents rated these factors between 4 and 5, resulting
in a total score of 1,476 (63%). In contrast, those who rated the factors between 1
and 3 accounted for a total score of 864, representing 37%. These results indicate
that the respondents acknowledged the identified risk factors as having a substantial
impact on diminishing teachers’ resilience in the selected secondary schools within
the study area. These findings were further supported by an in-depth interview with
respondents, who, at different paces, reported:

In fact, the lack of a supportive school environment can significantly lower
the teachers’ ability to work hard. Inadequate support from colleagues and
administration contributes to feelings of isolation and frustration, especially
in schools where collaboration and mentorship are lacking. This absence
of a supportive network causes stress and hinders professional growth.
Creating a culture of collaboration and support within schools is essential
for fostering a more tolerant teaching workforce. (R1 on 19 June 2023).

Also, R4 stated:

You know, some challenges associated with personal life create emotional
and psychological disturbance among teachers. Challenges such as family
responsibilities and financial stress can spill over into their professional
lives, hence affecting their emotional state (R4 on 22 August 2023).

In a similar vein, Xu [55] posits that the characteristics influencing resilience
are closely linked to specific adverse circumstances that can affect an individual’s
behaviour or outcomes. This relationship suggests that when individuals encounter
unfavourable situations, their resilience is likely to be compromised, leading to a
diminished capacity to manage stress and adversity.

Moreover, a report from R4 on 22 August 2023 adds to this discussion by providing
contemporary insights into the ongoing challenges faced by educators. This report
outlines the various external factors contributing to the erosion of resilience among
teachers, reinforcing the notion that both historical and recent studies underscore
the importance of understanding and addressing these risk factors to foster a more
resilient educational environment.

Some factors that cause stress among teachers include high workloads, lack
of administrative support, inadequate resources and challenging learners’
behaviours, poor working environment, overcrowded classrooms, and poor
infrastructures, including classrooms and desks as well as chairs. These
can lower the resilience of teachers in different teaching contexts. (R4 on
22 August 2023).

Likewise, R9 responded:

You know, there are different factors that can make teachers lose morale
in the teaching process, including low salary, high workload, students’
behavioural mischief, and lack of promotion and motivation. These factors
make teachers lose confidence and morale in performing work effectively in
any teaching and learning environment. (A close interview with R9 on 24
August 2023).
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On other ground, another participant highlighted:

In our daily activities, various risk factors significantly impact teachers’
ability in teaching activities. One major concern is the increased workload
associated with teaching. Many teachers are stressed by the demands
of lesson planning, grading, administrative responsibilities, and a high
workload, which often extend beyond regular school hours. Excessive
workload can lead to diminishing their capacity to cope with challenges
effectively in the teaching profession. (R10 on 26 August 2023).

In addition to Masten and Powell [29] and Xu [55], other scholars have explored
the relationship between risk factors and resilience in educational contexts. For
instance, Johnson [17] emphasize that supportive school environments can mitigate
the negative impact of external stressors on teachers, suggesting that resilience can be
cultivated rather than diminished. Conversely, Smith et al. [41] argues that excessive
administrative demands and lack of support can exacerbate stress among educators,
further lowering their resilience. This contrast highlights the complexity of resilience,
where both supportive and adverse conditions play crucial roles in shaping teachers’
responses to challenges. Thus, while some research points to the detrimental effects
of risk factors, other studies underline the possibility of fostering resilience through
positive interventions.

With respect to the given responses, it is logical to argue that the resilience of
teachers is significantly undermined by various risk factors that contribute to stress
and burnout. One major factor is the high workload that teachers face, which often
includes excessive administrative tasks, lesson planning, and grading, leading to a
work-life imbalance [27]. Research indicates that teachers typically are overloaded
with work for long hours per week, with many reporting that administrative duties
are a primary source of stress [2]. This excessive workload not only diminishes their
capacity to engage meaningfully with students but also contributes to emotional
exhaustion and decreased job satisfaction, which are critical components of resilience.
Furthermore, disruptive student behaviour and a lack of support from parents and
colleagues exacerbate the stress teachers experience, creating an environment where
they feel isolated and overwhelmed [3, 40]. The cumulative effect of these stressors
can lead to a decline in teachers’ mental health, making it challenging for them to
maintain their resilience in the face of ongoing teaching challenges.

Generally, the findings imply that risk factors that characterize the teaching and
learning environment have a negative impact on the resilience development of teachers
in their daily undertakings. It is therefore important to identify, address, and ultimately
mitigate those risk factors that can help researchers to develop interventions and
support systems that enhance the resilience of teachers, helping them to cope better
with challenges, as well as remain committed to their teaching profession [3]. Therefore,
as it is supported by Drew and Sosnowski [9], understanding and identifying different
risk factors that influence the resilience of teachers can provide important insight
into the education system, informing education policymakers that aimed at creating
a conducive working environment, which in turn contribute to fostering a resilient
teaching workforce, as well as maintaining high-quality education and students’
academic performance as stipulated in the Education and Training Policy 2014
[47, 51]. Therefore, there is a great correlation between risk factors and the low
resilience level of teachers. Hence, there is a need to mitigate those risk factors in
the teachers’ daily undertakings in order to stabilize their resilience levels in different
teaching contexts.

The findings align with PRT and CRT, emphasizing the role of social interactions
and effective resource management in overcoming challenges. The data indicate that
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stressors like excessive workloads, inadequate administrative support, and problem-
atic student behaviours significantly impact teachers’ resilience. Identifying these
risk factors allows educators to develop targeted coping strategies and advocate for
policy reforms, fostering a more supportive educational environment. These insights
highlight the urgent need for systemic improvements in Tanzania’s educational context.
Factors such as low motivation, inadequate salaries, and poor working conditions
severely affect teachers’ ability to cope with their responsibilities. The study under-
scores the importance of prioritizing interventions that address these challenges and
promoting collaboration and mentorship to enhance resilience. Ultimately, the findings
reinforce the critical link between understanding risk factors and implementing effec-
tive support mechanisms to create a resilient teaching workforce, thereby improving
educational outcomes in Morogoro Municipality.

However, these findings further highlight a critical policy gap regarding the systemic
issues affecting teachers’ resilience in the educational context. Despite the recognition
of various stressors, including high workloads, inadequate administrative support,
and challenging student behaviours, there is a notable absence of effective and
sustainable targeted interventions at the policy level that address these challenges
comprehensively [19, 30]. This gap is particularly concerning given the increasing
demands placed on teachers globally, which may often lead to job dissatisfaction,
burnout and attrition [33]. Educational policies need to evolve to incorporate strategies
that not only recognize these risk factors but also provide concrete solutions, such
as manageable workloads, professional development opportunities, and enhanced
support systems.

Moreover, results revealed that economic factors, such as low salaries and limited
promotion opportunities, significantly impact teachers’ motivation and resilience
development. While many educational frameworks, such as UNESCO 2019 Framework
for Action [11], emphasize the importance of teacher well-being, there remains a
disconnect between these frameworks and actual policy implementation in the local
context [43]. Policymakers must prioritize financial incentives and career advancement
pathways that can uplift teachers’ professional status and morale as suggested by
the World Bank [53]. By addressing these economic barriers, educational systems
can foster a more motivated and resilient teaching workforce, ultimately benefiting
students’ academic outcomes.

The results also underscore the necessity for a supportive school culture that
promotes collaboration and mentorship among teachers. The lack of a supportive
environment contributes to feelings of isolation, which can further diminish resilience
among teachers. Effective policies should facilitate professional learning communities
and peer support networks, allowing teachers to share experiences and strategies
to cope with challenges. This shift towards a more collaborative culture aligns with
initiatives outlined in regional educational frameworks like UNO [38] and the SADC
protocol of 1997 [39], which altogether, advocates for teacher empowerment and
professional learning as fundamental components of educational achievement of the
country.

The Dakar Framework of 2000 [45] also underscores the importance of teacher
well-being as a critical component of achieving quality education. In Tanzania, where
teachers face numerous stressors such as high workloads, inadequate resources,
and low salaries, the framework’s emphasis on supporting educators is an important
aspect of education achievement. Policymakers are encouraged to develop initiatives
that prioritize teachers’ mental health and job satisfaction [33]. This may result
in creating a more sustainable teaching environment that encourages teachers’ job
motivation and satisfaction.

Likewise, several policies and frameworks have been established in Tanzania to
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address teacher well-being and recognize the critical role that teachers play in the
educational system. For instance, the National Education and Training Policy 2014
emphasizes the importance of creating supportive working conditions for teachers,
which includes improving their remuneration, professional development, and overall
job satisfaction [46, 51]. This policy aims to enhance the quality of education by
ensuring that teachers are adequately supported in their roles, thereby fostering a
more resilient teaching workforce. However, there is a disconnection between policy
documents and actual practices of implementation on the ground, which marks a
critical gap between policy documents and actual practices. Hence, there is a need to
address those inconsistencies in policy issues.

4.2. Enhancing teachers’ resilience

The distribution of items presented through a Likert scale in table 2 highlights sev-
eral strategies aimed at enhancing teachers’ resilience within the teaching profession.
These strategies were derived from an extensive literature review and subsequently
tested in the field to gather responses from the participants. The primary objec-
tive was to ascertain whether the respondents believed that these strategies could
effectively bolster teachers’ resilience if adequately implemented. To facilitate this
analysis, responses were categorized into two distinct statuses: “adequately”, which
encompassed ratings of 4 and 5, indicating strong agreement with the effectiveness of
the strategies, and “inadequately”, which included ratings between 1 and 3, reflecting
scepticism or disagreement. By manipulating these two statuses, the researchers
were able to calculate their percentage compositions, which are visually represented
in figure 2. This analysis not only provides insight into the perceived effectiveness

Table 2
Strategies for enhancing teachers’ resilience (survey data, 2023).
. Strongly . Strongly
Variable disagree Disagree Neutral Agree agree
Creating positive school culture 22 72 68 50 22
&p (9.4%) (80.77%) (29.06%) (21.37%) (9.4%)
Fostering positive relationship 17 48 95 65 9
among teachers (7.26%) (20.51%) (40.6%) (27.78%) (3.85%)
Encouraging time management 11 61 90 50 22
strategy (4.7%) (26.07%) (38.46%) (21.37%) (9.4%)
. . 5 52 89 75 13
Fostering the growth of mindset (2.14%) (22.22%) (38.03%) (32.05%) (5.56%)
Providing coaching and mentoring 18 52 92 53 19
skills (7.69%) (22.22%) (39.32%) (22.65%) (8.12%)
Setting boundary between work 9 52 86 81 6
and personal (3.85%) (22.22%) (36.75%) (34.62%) (2.56%)
s - 11 55 89 58 21
Flexibility and adaptability (4.7%)  (23.5%) (38.03%) (24.79%) (8.97%)
Providing social support 9 45 89 85 6
8 PP (3.85%) (19.23%) (38.03%) (36.32%) (2.56%)
Providing room for professional 22 36 94 57 25
development (9.4%) (15.38%) (40.17%) (24.36%) (10.68%)
5 67 83 70 9

Promotion and motivation (2.14%) (28.63%) (35.47%) (29.91%) (3.85%)
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Inadequate

Adequate

Figure 2: Strategies for enhancing teachers’ resilience.

of the proposed resilience-enhancing strategies but also underscores the importance
of teachers’ feedback in shaping interventions that aim to improve their professional
well-being and coping mechanisms in the classroom.

The findings on strategies for enhancing teachers’ resilience reveal a complex land-
scape of perceptions among educators. A significant portion of respondents expressed
inadequate, and others indicated adequate strategies enhancing teachers’ resilience,
with 66% to 34%, respectively. This suggests that while many recognize the importance
of these strategies, a substantial number do not feel they are adequately implemented
or impactful in their environments. Time management strategies and fostering a
growth mindset also garnered mixed responses, indicating that while some teach-
ers see value in these approaches, others remain unconvinced of their effectiveness.
The lower rates of strong agreement across most categories highlight a potential gap
between the recognition of these resilience-enhancing strategies and their practical
application in schools. Notably, the provision of coaching and mentoring skills, along
with professional development opportunities, received relatively more positive feedback,
suggesting that targeted support and development may be more readily accepted as
beneficial. Overall, these findings imply that for resilience-building initiatives to be
effective, there needs to be a concerted effort to enhance the implementation of these
strategies, ensuring that teachers not only recognize their value but also experience
tangible support in their professional settings.

This classification allowed for a clearer analysis of the data, leading to a focused
assessment of the perceived effectiveness of the resilience strategies. The subsequent
analysis of these two categories, adequate and inadequate, facilitated a percentage
distribution evaluation, which is visually represented in figure 2. This representa-
tion not only highlights the overall sentiment among respondents but also provides
insights into areas where further improvement may be necessary to enhance teachers’
resilience.

Based on the findings from the given figure 2, responses indicate low status re-
garding strategies for enhancing teachers’ resilience in the teaching profession. The
researchers tested these strategies to examine the responses of teachers and whether
they think those strategies can enhance the resilience of teachers if they are well em-
braced in the context of the teaching profession. The findings have reported that 1543
(66%) rated between 1 to 3 on the given Likert scale, meaning low status, whereas
796 (34%) rated between 4 and 5, meaning high status. The findings show that
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the tested strategies have no significant influence on resilience development among
teachers. This implies that resilience development is a function of interplay factors,
and it varies environmentally over time and space. These responses are possibly due
to their inadequate knowledge and understanding of the concept of resilience and its
implication in the context of the teaching profession and the teaching and learning
process in particular.

However, scholars like Leroux and Théorét [21] suggested a number of interven-
tions that can be embraced for the purpose of strengthening the resilience level of
teachers. To enhance teachers’ resilience in the Tanzanian context, several targeted
interventions can be implemented at the national and policy level. Firstly, numer-
ous training programs focusing on stress management practices and self-care will
be launched, providing teachers with practical skills and strategies that are geared
towards managing stress, such as mindfulness techniques, time management skills,
and self-reflection exercises. Secondly, support groups and peer mentorship programs
should be established that focus on creating a mutually supportive network for teach-
ers by allowing them to share personal experiences, seek advice, and build a sense of
oneness as a community.

These platforms can also facilitate the exchange of ideas and coping strategies that
promote positive emotional well-being and enhance personal well-being.

On the other hand, Leroux and Théorét [21] argued that offering professional de-
velopment opportunities that focus on effective classroom management, the use of
effective pedagogical approaches, and student engagement can all help to empower
teachers with the required skills and confidence towards navigating challenges in the
classroom, thereby increasing their resilience level. Providing well-being programs
and resource allocations, such as access to wellness resources, physical activity initia-
tives, and access to guidance and counselling services, can promote teachers’ overall
well-being, mental health, and work-life balance in their daily undertakings. Lastly, en-
couraging effective and transparent leadership opportunities and professional growth
through career advancement pathways, recognition programs, and participation in
professional networks can contribute to teachers’ resilience by fostering a sense of
purpose and growth in their careers [55]. By implementing these interventions, the
resilience of teachers in the Tanzanian context can be strengthened, leading to im-
proved job satisfaction and teachers’ well-being and ultimately enhancing the overall
quality of education delivery for students in school regardless of the prevailing working
environment.

Furthermore, to enhance teacher resilience, particularly in the Tanzanian context, it
is essential to develop a comprehensive support system that addresses both individual
and systemic factors affecting education provision. One effective strategy is the
implementation of targeted professional development programs that focus on building
emotional intelligence, coping strategies, and stress management skills among teachers
[42]. Such programs can equip teachers with the tools necessary to navigate the
challenges of their profession, thereby fostering resilience. Research indicates that
teachers who engage in continuous professional development are better able to manage
stress and maintain job satisfaction, which are critical components of resilience [26].
Also, these programs should be tailored to the unique challenges faced by Tanzanian
teachers, such as large class sizes and limited resources, ensuring that they are
relevant and practical in the local context.

Another crucial strategy involves enhancing the support networks available to teach-
ers. This can be achieved by fostering collaborative environments within schools where
teachers can share experiences, resources, and coping strategies [10]. Establishing
mentorship programs that connect novice teachers with experienced educators can
also provide essential guidance and emotional support. Such initiatives have been
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shown to improve teacher retention and job satisfaction, which are vital for building
resilience [16]. Additionally, school leadership should prioritize creating a positive
school climate that promotes well-being and inclusivity, as supportive relationships
with colleagues and administrators significantly contribute to teachers’ resilience
[13]. However, there remains a policy gap in recognizing and institutionalizing these
support systems within the Tanzanian education framework, which often overlooks
the importance of teacher well-being in educational reforms.

In that case, addressing the broader systemic issues that impact teacher resilience
is imperative in the education profession. Policymakers should focus on improving
working conditions, such as reducing class sizes and providing adequate teaching
resources, which can alleviate some of the stressors that teachers face in their daily
undertakings. Moreover, integrating mental health support services within schools
can provide teachers with immediate access to professional help when needed [22].
The World Bank emphasizes the importance of investing in teacher support systems as
a means to enhance their well-being, as well as educational outcomes [53]. Likewise,
the World Health Organization emphasizes the importance of integrating mental health
support and resilience-building strategies into educational frameworks to enhance
teachers’ capacity to cope with stressors and maintain their well-being [54]. There-
fore, by aligning educational policies with the needs of teachers, Tanzania can create
a more resilient teaching workforce capable of delivering quality education despite
the challenges they encounter. Bridging this policy gap is essential for fostering an
educational environment that values and supports teacher resilience, ultimately bene-
fiting students and the education system as a whole. Efforts to reduce overcrowded
classrooms are in place, but the government still constructs different classrooms to
enhance conducive teaching and learning processes further.

5. Conclusion

The findings of this study underscore the multifaceted nature of the risk factors that
undermine teachers’ resilience within the educational landscape. The data reveals that
a significant majority of respondents identified high workloads, lack of administrative
support, and challenging student behaviours as critical stressors impacting their
ability to thrive. Specifically, 64.96% of participants highlighted high workloads as
a primary concern, with many indicating that this not only hampers their capacity
to engage effectively with students but also contributes to emotional exhaustion and
job dissatisfaction. Furthermore, poor administrative practices and a lack of material
resources were recognized by over 64% of respondents as detrimental to their resilience,
illustrating the pressing need for systemic changes in school management and resource
allocation. The qualitative insights from participants further emphasize the negative
impact of isolation and inadequate support, suggesting that a collaborative, supportive
school culture is essential for fostering resilience among teachers.

These findings not only illuminate the immediate challenges faced by educators
but also reveal a significant policy gap in addressing these issues effectively. Despite
the recognition of stressors such as excessive workloads and low salaries, there is a
concerning lack of targeted interventions at the policy level to mitigate these challenges.
Educational frameworks, while acknowledging the importance of teacher well-being,
often fall short in implementation, leaving teachers to navigate their demanding
roles without adequate support. To address these systemic issues, policymakers
must prioritize strategies that enhance teacher motivation and resilience, such as
manageable workloads, professional development opportunities, and a supportive
work environment. By bridging the gap between policy and practice, educational
systems can create a more resilient teaching workforce, ultimately leading to improved
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student outcomes and a more sustainable educational environment.

6. Recommendation

To effectively bolster teachers’ resilience in the face of identified risk factors, ed-
ucational policymakers must implement comprehensive strategies that address the
systemic issues impacting educators. First, schools should prioritize reducing ex-
cessive workloads through better task management and delegation, ensuring that
teachers have adequate time for lesson planning and student engagement. Addition-
ally, establishing robust administrative support systems is essential; this includes
providing ongoing professional development and mentorship opportunities to foster
collaboration among educators. Furthermore, addressing economic concerns such
as low salaries and limited promotion prospects is vital; offering competitive compen-
sation and clear pathways for career advancement can significantly enhance teacher
motivation and job satisfaction. Finally, cultivating a supportive school culture that
emphasizes teamwork and peer support can help mitigate feelings of isolation and
burnout. By implementing these recommendations, educational systems can create
a more resilient workforce, ultimately leading to improved educational outcomes for
both teachers and students.
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