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Abstract. This study investigated factors fostering teachers’ resilience in selected
secondary schools in Morogoro Municipality in Tanzania. The research utilized a
mixed research approach with a convergent parallel design. Both probability and
non-probability sampling techniques were employed to select participants. Data
were collected through questionnaires and interviews, and analysis was conducted
thematically for qualitative and statistical data using SPSS version 25 for quantita-
tive data where binary logistic regression and chi-square test were used to examine
the relationship and association of protective factors and the exhibited teachers’
resilience. The results of the study unveiled a noteworthy connection between pro-
tective factors and the resilience of teachers. The analysis indicated that the degree
of resilience exhibited by teachers was statistically significant in relation to certain
protective factors, namely mentorship and guidance, as well as work-life balance.
The statistical analysis revealed a p-value of 0.001 for both factors, indicating a high
probability that these factors play a vital role in fostering resilience among teachers
compared to other factors that were excluded in the model. Based on the findings,
the study recommends that educational institutions and policymakers should pri-
oritize the implementation of mentorship and guidance programs for teachers, as
well as enhance initiatives that promote a healthy work-life balance. Therefore,
investing in mentorship programs and promoting guidance support systems, as well
as creating policies that promote work-life balance, can contribute to the overall
well-being and resilience of teachers as a whole. The study concludes with the
existence of a relationship between protective factors and resilience development
among teachers.
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1. Introduction

Resilience is essential for educators, particularly in Tanzania, where teachers
frequently confront significant challenges in their work environment. Understanding
the protective factors that bolster resilience is crucial for enabling teachers to cope
with the pressures of their profession [6]. This paper examines various protective
factors that contribute to resilience among Tanzanian teachers, emphasizing their role
in fostering well-being, job satisfaction, and professional growth, which in turn can
lead to better educational outcomes for students [17].

The concept of resilience has evolved, with researchers viewing it as both a personal
trait and a dynamic process that allows individuals to adapt to adversities [4, 39].
Earlier interpretations focused on resilience as an innate characteristic that emerges
in response to challenges. At the same time, more contemporary views emphasize
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the importance of protective factors that facilitate positive outcomes in stressful
environments [10, 33]. This paper highlights the fluid nature of resilience, which
varies across contexts and over time, calling attention to the need for a nuanced
understanding of how teachers interact with their environments [41].

Despite the increasing recognition of resilience’s importance in education, partic-
ularly in Tanzania, there is a significant gap in empirical research regarding the
specific protective factors that bolster teacher resilience in this context [2, 3, 12].
The challenges faced by Tanzanian teachers, such as overcrowded classrooms and
inadequate pay, have been documented. However, there is insufficient evidence on the
strategies and practices that effectively enhance resilience [28, 34].

Despite the wealth of research on protective factors that enhance resilience, a
significant gap remains in understanding how these factors interact within Tanzania’s
specific socio-cultural and educational context. While existing studies have identified
various protective factors, there is limited insight into how teachers in Morogoro
Municipality perceive and utilize these factors. This gap highlights the need for further
research to explore the contextual influences on teachers’ resilience, ultimately aiming
to enhance their ability to navigate challenges and sustain their essential roles in
education.

2. Theoretical underpinning of the study

Resilience theory, as outlined by Zohuri [44], examines how individuals adapt to
changes and challenges within their social environments, emphasizing the influence
of specific factors on this adaptability. Polidores’ resilience theory (PRT), developed in
2004 from studies of African American female teachers [37], integrates developmen-
tal and ecological perspectives to argue that resilience is cultivated through various
processes over time rather than being a fixed trait [7, 9]. This theory underscores the
significance of social interactions and external environments in shaping resilience,
highlighting the ability to recover from adversity, take responsibility, embrace change,
and foster relationships — qualities essential for effective teaching, especially in chal-
lenging contexts.

Conservation of resources theory (CRT), introduced by Holmgreen et al. [19], high-
lights the importance of managing resources to improve individual well-being, reduce
stress, and foster resilience, particularly in human resources management. It posits
that individuals actively seek to acquire and maintain essential resources — personal,
familial, social, and material to cope with stress and challenges. In education, CRT
is particularly applicable to teachers, as it offers a framework for managing limited
resources in demanding environments, enhancing resilience. In the context of sec-
ondary schools in Morogoro Municipality, Tanzania, CRT helps identify key resources
that support teachers, such as self-efficacy, optimism, social support, and effective
coping strategies.

Protective factors are essential in bolstering teachers’ resilience globally, acting as
buffers against risk factors that can weaken their capacity to cope with challenges
[16]. Research has identified a range of protective factors that support teachers in
their daily roles, including self-regulation, self-determination, commitment, critical
thinking, problem-solving skills, executive functioning, and a supportive school en-
vironment. Cultural and religious beliefs also play a significant role in fostering
resilience [30]. In Tanzania, additional protective factors have emerged, including
self-efficacy, mentorship, reciprocal relationships, empowerment, motivation, and
emotional management [5, 10, 25, 27]. Moreover, intrinsic motivation, optimism, emo-
tional intelligence, adaptability, and risk-taking are crucial for enhancing resilience
[1, 18, 32]. Mansfield [29] further emphasizes the importance of effective career
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decision-making, self-awareness, and professional autonomy as key elements that
shape resilience in various educational settings.

Emotional intelligence is vital for teachers, as it enables them to recognize and
manage their emotions when faced with workplace challenges [27]. Acknowledging that
they are not alone in their struggles and actively working to maintain their resilience
is crucial for educators [41]. Additionally, achieving a healthy work-life balance is vital
for reducing stress and positively influencing resilience levels [11, 42]. Therefore, in
this context, the contributions of Kallou, Kikilia and Kalogiannakis [20, 21], Kallou
et al. [22, 23] significantly augment the theoretical framework surrounding emotional
intelligence and transformative learning within tourism education can contextualize to
education space. Kallou et al. [23] provide empirical evidence on the effectiveness of
emotional intelligence training programs, highlighting their role in enhancing students’
socio-emotional skills critical for navigating ethical dilemmas. Their earlier work
[20] further explores how digital technologies can facilitate emotional intelligence
development, reinforcing the idea that modern educational tools can foster ethical
awareness among tourism students. In their 2024 publication, they delve into the
transformative learning processes enabled by digital environments, arguing that such
frameworks promote critical reflection and dialogue, essential for ethical engagement
in tourism practices. Finally, the 2023 study protocol outlines a systematic approach
to integrating transformative learning with emotional intelligence in tourism education,
proposing a model that addresses the ethical challenges illuminated by Petousi and
Sifaki [36].

3. Methodology

3.1. Philosophy, approach and design

The study was influenced by the philosophy of pragmatism and employed a mixed re-
search approach to concomitantly gather both qualitative and quantitative data. Prag-
matism philosophy helped to reshape the researchers’ thinking about the resilience of
teachers by emphasizing the importance of practical outcomes and real-world applica-
tions of the current research study. The mixed research approach involved collecting
and analyzing data concurrently, as recommended by McMillan and Schumacher
[31], to enhance the accuracy of the data. A mixed method research approach was
used simultaneously, whereby the collecting and analyzing of data are conducted
concurrently [31]. The use of mixed research approaches, according to Creswell and
Plano Clark [15], increases the accuracy of the data collected in the field. In this
study, a convergent parallel research design was used, which involved integrating
both quantitative and qualitative data at different stages of the research process, such
as during data collection and analysis.

The convergent research design was used for the purpose of providing a compre-
hensive understanding of the research problem (teachers’ resilience) by combining
and justifying the use of the two sets of data [14]. This approach aligns well with
the theoretical assumption of pragmatism and is considered an efficient and popular
approach for combining different research methods [15]. Convergent research design
helped the researcher to collect and merge or converge both quantitative and quali-
tative data for the purpose of providing a more detailed and comprehensive analysis
process of a particular research problem that the researcher is investigating (that is,
teachers’ resilience) [14]. Convergent parallel research design is valuable as it enables
simultaneous collection and analysis of quantitative and qualitative data, resulting in
a more comprehensive finding. This method allows for triangulation, enhancing the
validity of results by leveraging the strengths of both approaches, which is particularly
useful in complex fields like education and in particular, teachers’ resilience.
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3.2. Participants of the study

The study involved two hundred forty-one (241) participants who were selected
through simple random sampling (234 teachers) and purposive sampling techniques
(7 key informants, thus 6 heads of secondary schools and the Municipal Education
Officer). Those participants were selected from eight secondary schools in Morogoro
Municipality. In the process of conducting simple random sampling techniques, both
male and female teachers had an equal chance of being included in the sample.
The researcher enquired the names of all teachers from the heads of schools at
the time of data collection and picked the names randomly for those who were to
be included in the study depending on the number that the researcher wanted to
involve from the entire school. According to Lelissa [26], simple random sampling
ensures the law of statistical regularity, which states that if, on average, the sample
chosen is a random one, it will have the same composition and characteristics as
that of the universe. The purposive sampling technique was applied on the basis
that the informants occupy a certain administrative position in a school, and in that
case, it was the head of schools and District Education Officer that was purposively
sampled. Kanaki and Kalogiannakis [24] discuss the critical challenges of sample
design in educational research, stressing the importance of careful sample selection for
ensuring data validity and reliability. They highlight the need to consider diversity and
context in sampling strategies, which enhances the relevance and rigour of research
findings. This approach is especially valuable for evaluating innovative educational
interventions, as it ensures that samples accurately represent the target population.

However, the principle of saturation was considered in the selection process. The
data collection tools were adopted through the reviewed literature and further modified
and tested through a pilot study, and any anomalies noted were well-reviewed before
the actual data collection process. The data were analyzed both qualitatively (thematic
analysis) and quantitatively (regression and chi-squared test). However, the thematic
analysis helped further interpret and support the quantitative findings since the study
was a quantitatively demonstrated qualitative one.

3.3. Ethical issues

In this study, ethical issues were adhered strictly to ethical guidelines to ensure
participant confidentiality, informed consent, and research integrity. Necessary
research clearances were obtained from the University of Dodoma, and relevant local
authorities were contacted before engaging with teachers and school administrators for
data collection. Participants were fully informed about the study’s purpose, assured
of voluntary participation, and given the right to withdraw at any time. To maintain
anonymity, the pseudonym principle was used, and data was handled with strict
confidentiality. Ethical principles such as honesty and integrity were upheld, ensuring
an accurate representation of teachers’ experiences without distortion. The study
also prioritized participants’ well-being by avoiding any psychological distress or
professional harm.

Additionally, the researcher adhered to professional ethics, preventing data falsifica-
tion, duplication, or plagiarism. The research conducted by Petousi and Sifaki [36]
critically examines the concept of harm within the framework of research misconduct,
offering a nuanced discourse analysis of scientific publications that contextualizes
ethical breaches in academic work. Their findings illuminate the complexities of harm,
suggesting that it extends beyond mere data falsification to encompass broader ethical
implications in scholarly communication. This perspective is vital for understanding
the integrity of research, particularly in fields like tourism education, where ethical
considerations are paramount.

By following these ethical measures, the study ensured that participants’ rights and
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dignity were protected while contributing valuable insights into their resilience in an
evolving educational landscape.

4. The findings of the study
4.1. Descriptive analysis of protective factors fostering teachers’ resilience

Table 1
Protective factors fostering the resilience of teachers.
Variable Response Frequency Percent

. . Not supportive 140 59.83
Supportive school environment Adequately supportive 94 40.17
Professional development opportunities Not satisfied 167 71.37
Satisfied 67 28.63
. . Poor 127 54.27
Mentorship and guidance Good 107 45.73
s . Inadequately managed 165 70.51
Personal well-being practices Adequate managed 69 29.49
. . . Active managed 168 71.79
Emotional intelligence Lower managed 66 2821
o . Inadequate 74 31.62
Motivation and promotion Adequate 160 68.38
) Not well maintained 106 45.3
Work-life balance Well maintained 128 54.7
Low 53 22.65
Self-efficacy High 181 77.35

The findings above revealed that a supportive school environment yielded 40.17%,
professional development 28.63%, mentorship and guidance 45.73%, personal well-
being practice 29.49%, emotional intelligence 71.79%, motivation and promotion
68.38%, work-life balance 54.7% and self-efficacy 77.35%. From these findings,
emotional intelligence, motivation and promotion, and self-efficacy can significantly
foster the resilience of teachers in challenging teaching spaces because they yield
the most significant percentage. These findings are also supported by scholars
like Abdullah, Husin and Haider [1], who viewed emotional intelligence as the most
significant attribute that can foster the resilience of teachers in varied teaching
contexts. Linkov, Trump and Hynes [27], has also supported emotional intelligence to
have a significant impact in fostering the resilience of teachers in challenging teaching
spaces.

Likewise, the motivation and promotion of teachers are fundamental in fostering
resilience and resilience development among teachers. Scholars like Cornelissen [10]
supported that motivation brings a sense of self-determination among teachers and
that they are able to work sustainably regardless of the challenging teaching space.
Lucumay and Matete [28] and Sumra [40] reported that motivation and promotion
of teachers could help them to continue working hard in any teaching and learning
environment. This was further sensitized by a close interview with a key informant,
who is quoted as:

The government is making significant efforts to support and inspire teachers,
aiming to motivate them to work diligently in the field of education. These
efforts include providing fair compensation to teachers. By implementing
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these measures, the government hopes to minimize, if not entirely eliminate,
the various difficulties that teachers encounter in their profession. (R3 on
21 August 2023)

On the same ground, other participants reported that:

Motivation plays an important role in enhancing teachers’ resilience because
it makes them feel a sense of ownership of their own activities. Hence, they
continue working tirelessly in any teaching and learning environment. (R10
on 26 August 2023)

Motivation plays a crucial role in fostering teachers’ professional growth, job sat-
isfaction, and dedication, even under challenging circumstances. It also encourages
adaptability and embracing change in a dynamic teaching environment. Gu and Day
[18] and Moore [32] have reported that strong personal intrinsic motivation has a
positive impact on teachers’ resilience in any challenging teaching environment.

On the other hand, self-efficacy involves the ability of teachers to influence the
academic achievements of the students. Scholars viewed it as a fundamental attribute
in fostering the resilience of teachers [41]. According to Reyneke [38], who added
valuable support to the aforementioned findings by emphasizing the importance
of teachers’ self-efficacy in relation to their resilience. Self-efficacy refers to an
individual’s belief in their abilities to successfully perform specific tasks and overcome
challenges [30]. In the context of the teaching process, teachers with high levels of self-
efficacy are confident in their instructional strategies, classroom management skills,
and ability to impact their students’ learning outcomes positively. One informant also
illustrated:

Efficacy determines the ability of individual determination and commitment
to achieve his or her intended goal in school. (R9 on 24 August 2023)

When teachers possess a strong sense of self-efficacy, they approach their work with
a proactive mindset and a belief that they can make a difference in their students’
lives [8]. This confidence not only enhances their motivation and commitment to their
profession but also enables them to navigate through challenging situations more
effectively. They are more likely to persist in the face of setbacks, seek innovative
solutions to problems, and maintain a positive outlook.

4.2. Association between protective factors and resilience of teachers

A chi-squared test was employed to assess the association between protective factors
and teachers’ resilience. The purpose was to determine the statistical significance
of the variables described in terms of their association with resilience. The variables
examined through statistical analysis included a supportive school environment,
professional development opportunities, mentorship and guidance, personal well-
being practices, emotional intelligence, motivation, work-life balance, and self-efficacy.

In order to analyze the level of resilience among participants, the study divided
them into two groups: those with a high level of resilience and those with a low
level. Out of the total of 234 participants, approximately 45% demonstrated a high
level of resilience in their teaching profession. The level of resilience was found to be
statistically significantly associated with several factors: mentorship and guidance
(x? = 14.8332, p = 0.001), work-life balance (y?> = 17.2969, p = 0.001), and personal
well-being practices (x? = 3.6889, p = 0.055). These associations were considered
statistically significant based on a p-value of 0.05 or lower, following the rule of thumb
as indicated in table 2.
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Association between protective factors and level of resilience among teachers in selected
secondary schools in Tanzania.

Variable

Response

Level of resilience

High

Low

X2 p

Supportive school

environment

Not supportive
Supportive

43 (30.71%)
34 (36.17%)

97 (69.29%)
60 (63.83%)

0.7583 0.384

Professional development

opportunities

Not satisfied
Satisfied

53 (31.74%)
24 (35.82%)

114 (68.26%)
43 (64.18%)

0.3613 0.548

Mentorship and guidance

Poor
Good

28 (22.05%)
49 (45.79%)

99 (77.95%)
58 (54.21%)

14.8332 0.001

Personal

well-being-practices

Not practiced
Active practiced

48 (29.09%)
29 (42.03%)

117 (70.91%)
40 (57.97%)

3.6889 0.055

Emotional intelligence

Active managed
Lower managed

52 (30.95%)
25 (37.88%)

116 (69.05%)
41 (62.12%)

1.0297 0.31

Motivation and promotion

Inadequate
Adequate

22 (29.73%)
55 (34.38%)

52 (70.27%)
105 (65.63%)

0.4945 0.482

Work-life balance

Not well balanced
Well balanced

20 (18.87%)
57 (44.53%)

86 (81.13%)
71 (55.47%)

17.2969 0.001

Self-efficacy

Low
High

16 (30.19%)
61 (33.70%)

37 (69.81%)
120 (66.30%)

0.2298 0.632

The statistical findings in table 2 further indicate that certain factors significantly
influence resilience levels among respondents. Specifically, mentorship and guid-
ance, personal well-being practices, and work-life balance are closely associated with
resilience, as evidenced by their low p-values (0.001 for mentorship and work-life
balance, and close to significance at 0.055 for personal well-being). A low p-value
according to the rule of thumb (thus, any statistical value of 0.05 and below is said to
be statistically significant) suggests a strong likelihood that the observed differences
in resilience levels between groups, including those receiving good mentorship versus
poor mentorship, are not due to chance. For example, individuals with good mentor-
ship are more likely to exhibit high resilience compared to those with poor mentorship,
as their mentors act as their role models. Similarly, those who actively practice
personal well-being and maintain a balanced work-life are also more resilient as they
can easily mitigate challenges associated with their personal life that have an impact
on resilience development. These results emphasize the importance of supportive
environments and practices in fostering resilience, highlighting that improvements
in mentorship, well-being, and work-life balance could lead to better outcomes for
individual teachers facing challenges in their daily undertakings.

4.3. Relationship between protective factors and resilience level of teachers

The study utilized a binary logistic regression model, presented in table 3, to
examine the relationship between protective factors and the resilience level of teachers
in selected schools. Variables that had p-values of 0.05 or less in chi-squared tests
were included in the multivariable logistic regression model to identify the protective
factors associated with resilience among teachers in the teaching profession.

The results revealed significant predictors: teachers who had access to good mentor-
ship and guidance (AOR=2.37, p=0.015, 95%CI: 1.18-4.75) were more likely to exhibit
high resilience, while teachers who maintained a well-balanced work-life balance
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The relationship between protective factors and level of resilience among teachers in selected

secondary schools in Tanzania.

Variable Response Level of resilience COR AOR
High Low (95%¢CI) (95%¢CI)
Meéltorship Poor (22?085%) (77?55%) Ref Ref Ref Ref
an
) 49 58 2.98 2.37
guidance  Good (45.79%) (54.21%) (1.69, 5.262) 2001 (1.18, 4.75) 0-015
Person:fﬂ Not practiced @ 9%089% ) (7 01. éi% ) Ref Ref Ref Ref
W:alllc_t?sgslg Active practiced 29 40 1.76 0.056 0.69 0.334
p p (42.03%) (57.97%) (0.98, 3.16) (0.33, 1.44) -
20 86
Work-life Not well balanced (18.87%) (81.13%) Ref Ref Ref Ref
balance 57 71 3.45 2.752
Well balanced (44 5300) (55.47%) (1.89, 6.28) 2001 (1.39, 5.41) 0-003

(AOR=2.752, p=0.003, 95%CI: 1.39-5.41) had a higher probability of demonstrating
strong resilience compared to those who did not have a well-balanced work-life balance.
In summary, the study found that teachers who received effective mentorship and
had a balanced work-life were more likely to demonstrate a high level of resilience
compared to their counterparts.

Generally, the study analyzed the factors influencing teachers’ resilience using
a statistical method called binary logistic regression. This approach allowed the
researchers to identify which specific protective factors most significantly correlated
with high levels of resilience among teachers. The findings indicated that good
mentorship and guidance were crucial predictors of resilience, with teachers who had
access to supportive mentors being 2.37 times more likely to exhibit high resilience
compared to those who did not. Additionally, maintaining a well-balanced work-life
was also a strong indicator of resilience, with those who managed to balance their
professional and personal lives being 2.75 times more likely to show high levels of
resilience. These results highlight the importance of both mentorship and work-life
balance in helping teachers cope with the challenges they face in their profession.

Furthermore, the study’s findings emphasize that having effective mentorship can
significantly enhance teachers’ ability to thrive in their roles, suggesting that schools
should prioritize the establishment of mentorship programs. Similarly, the importance
of work-life balance cannot be overstated; teachers who successfully manage their
time between work and personal responsibilities tend to feel more resilient and better
equipped to handle stress. Interviews conducted during the study reinforced this idea,
as many teachers noted that a healthy work-life balance not only improved their well-
being but also positively impacted their performance in the classroom. Overall, these
insights stress the need for educational policies that support mentorship initiatives
and promote work-life balance, ultimately fostering a more resilient teaching workforce.
An interview session has further reported that work-life balance significantly impacts
the resilience of teachers in the teaching profession, as quoted:

Having a healthy work-life balance means I can enjoy my family and hobbies
and perform other economic activities. This balance keeps me motivated
and passionate about teaching, which helps me face challenges and mitigate
them with a more positive mindset. (R8 on 26 June 2023)
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Another informant further altered:

When I manage my time well between work and personal life, I feel more
energized and focused in classroom activities. I can handle stress better
because I've given myself a chance to recharge my mind with other activities.
(R6 on 23 August 2023)

Generally, these findings highlight that a healthy work-life balance significantly
enhances teachers’ motivation and effectiveness. One respondent noted that managing
personal time alongside work enriches their life and fuels their passion for the teaching
process, allowing them to face challenges with a positive mindset. The findings
emphasize that effective time management leads to increased energy and focus in
classroom activities. Together, these insights reveal that when teachers prioritize
personal work-life balance, with the support of mentorship programs, they can better
manage stress and engage more fully in their roles. These findings underscore the
need for institutional support for work-life balance to foster resilience and create a
more effective learning environment.

The findings in table 3 further indicate that mentorship and guidance, personal
well-being practices, and work-life balance are important factors affecting resilience
levels among teachers. Specifically, those who receive good mentorship are nearly
three times more likely to have high resilience compared to those with poor mentorship,
as shown by a significant p-value of 0.001. This suggests that strong mentorship can
significantly enhance an individual’s ability to cope with challenges sustainably in
their daily undertakings. In addition, having a well-balanced work-life significantly
contributes to the resilience of teachers, with those in a well-balanced situation
being over three times more likely to exhibit high resilience compared to those who
struggle much with work-life balance, as supported by a p-value of 0.001. Although
personal well-being practices showed a trend toward significance (p-value of 0.056),
the results were not strong enough to confirm a clear impact on its influence on
teachers’ resilience as it is excluded from the model. This was further illustrated:

My mentor has been a game-changer in my teaching profession. You know,
having someone who understands the struggles of teaching and provides
support has made me more resilient. I feel like I can overcome obstacles
because I'm not alone as I learn a lot from other teachers who stayed
longer in the teaching profession. They give us knowledge of what we don’t
understand in the teaching profession. (R1 on 19 June 2023)

Also, another informant commented:

As you know, having a good mentor is important in our profession. It's
not just about sharing teaching strategies; it’s about building confidence,
commitment, and determination. If you have someone to advise you on any
challenge, you feel cared for, and you get a chance to look for solutions to
your challenges. (R4 on 22 August 2023)

Generally, the evidence emphasizes that good mentorship and a well-balanced
life are crucial for building resilience among teachers, suggesting that schools and
individual teachers should focus on these areas to foster better-coping strategies in
challenging teaching contexts.

21


https://doi.org/10.55056/ed.899

Educational Dimension, 2026, Vol. 15, pp. 13-27 https://doi.org/10.55056/ed.899

5. Critical policy gap with respect to the findings

The findings from the study highlight critical gaps in educational policies regarding
the support structures necessary for fostering teacher resilience. Despite the evident
significance of protective factors such as mentorship, work-life balance, and emotional
intelligence, a substantial portion of teachers report inadequate support in these areas.
For instance, 59.83% of respondents indicated that their school environment was
not supportive, and 71.37% expressed dissatisfaction with professional development
opportunities. These statistics underscore a systemic failure to create conducive
working conditions that not only empower teachers but also enhance their resilience.
The evidence suggests that policies must prioritize the establishment of robust men-
torship programs and emotional intelligence training, which are shown to correlate
positively with resilience levels. Furthermore, the lack of adequate personal well-being
practices among teachers, with 70.51% reporting inadequate management, indicates
that existing policies may overlook the holistic well-being of educators, essential for
their professional effectiveness.

Moreover, the study reveals that while some protective factors, such as self-efficacy
and motivation, scored relatively high, the overall dissatisfaction with mentorship and
work-life balance presents a pressing need for policy intervention. The significant as-
sociations identified, particularly the strong link between good mentorship (AOR=2.37,
p=0.015) and a balanced work-life (AOR=2.752, p=0.003) with high resilience, call
for a reevaluation of current educational policies. Policymakers must recognize the
integral role that a supportive environment plays in teacher resilience and prioritize
initiatives that foster such environments. This includes not only institutional support
for mentorship programs but also strategies to enhance teachers’ work-life balance,
thereby addressing the psychological and emotional facets of teaching. Failure to act
on these insights risks perpetuating a cycle of teacher burnout and dissatisfaction,
ultimately jeopardizing the quality of education that students receive.

6. Discussion of the findings

The variables of mentorship and work-life balance are crucial for enhancing teachers’
resilience amidst the challenges of the education landscape. Mentorship offers a struc-
tured support system where experienced mentors and supportive colleagues provide
invaluable guidance to novice teachers, allowing them to discuss challenges and seek
advice without fear of judgment [30]. This relationship fosters the sharing of effective
teaching strategies and encourages reflective practice, which is vital for professional
growth [13]. Mentors serve as role models, inspiring resilience by demonstrating
ways to navigate obstacles and maintain a positive attitude in the face of setbacks.
Consequently, mentorship not only strengthens individual teacher resilience but also
promotes a collaborative culture that enhances overall school performance [35].

In tandem with mentorship, achieving a healthy work-life balance is essential
for sustaining resilience over time. The demanding nature of teaching often leads
to chronic stress, which can impede a teacher’s effectiveness and well-being [42].
Teachers who set boundaries between their professional responsibilities and personal
lives, establish realistic goals, and allocate time for leisure and relationships are
better equipped to manage classroom challenges [43]. This balance allows teachers to
recharge and engage in fulfilling activities outside of work, enhancing their resilience
and positively influencing their students’ well-being. By modelling a balanced lifestyle,
teachers not only improve their resilience but also instil healthy coping strategies in
their students, fostering a supportive learning environment.

Beyond mentorship and work-life balance, the school environment and leadership
style significantly affect teachers’ resilience. A positive school climate that promotes
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collaboration and trust enhances teachers’ sense of belonging and commitment, while
effective leadership prioritizing inclusivity and support empowers teachers to tackle
their challenges more comprehensively. In contrast, negative school climates or
autocratic leadership can increase stress and hinder resilience. This underscores
the need for a holistic approach that addresses these contextual elements to support
teachers and foster their resilience effectively.

Overall, mentorship and work-life balance are vital protective factors that contribute
positively to teachers’ resilience in challenging environments. By recognizing the
importance of these factors and implementing supportive strategies, educational in-
stitutions and policymakers can enhance teacher resilience and overall well-being,
benefiting both educators and students. The findings align with theoretical frame-
works, which emphasize the role of supportive structures and resource management
in fostering resilience. However, critical policy gaps exist in the implementation of men-
torship programs and work-life balance initiatives, as many schools lack structured
mentorship schemes and policies addressing the chronic stress faced by teachers.
Addressing these gaps is essential for creating a supportive environment that bolsters
teacher resilience and improves educational quality and student outcomes.

7. Conclusion

The findings indicate that mentorship and work-life balance are crucial factors that
significantly enhance the resilience of teachers within the Tanzanian education system.
Mentorship, particularly from experienced colleagues, offers essential guidance and
emotional support, helping teachers develop coping strategies and maintain a positive
outlook amidst challenges. This relationship fosters collegiality and professional
growth, making it vital for educational environments to value and embrace mentorship
as part of the teaching and learning process.

Moreover, achieving a healthy work-life balance is critical for sustaining teachers’
resilience. By effectively balancing their professional responsibilities with personal
life and leisure activities, teachers can mitigate chronic stress and promote overall
well-being. Setting boundaries and realistic expectations, along with dedicating
time to personal activities, equips teachers to handle classroom challenges better.
Furthermore, teachers who model this balanced lifestyle can positively influence their
students’ academic performance. Overall, recognizing and implementing strategies to
support mentorship and work-life balance will not only enhance teacher resilience but
also benefit students and contribute to the improvement of the education system in
Tanzania.

8. Recommendation

To enhance teacher resilience in the Tanzanian education system, it is recommended
that robust mentorship programs that connect novice teachers with experienced
educators be established, promoting collaboration and professional growth. A hybrid
approach that combines formal mentorship with peer mentorship would be particularly
effective, as formal programs provide structured guidance while peer mentorship
fosters a collaborative environment for sharing experiences and practical advice.
Additionally, improving work-life balance can be achieved through flexible scheduling,
resources for time management, and a culture that encourages breaks and vacation
use. Schools should implement policies to reinforce boundaries between work and
personal life and offer workshops on stress management and self-care. Ongoing
professional development should also include training on emotional intelligence and
motivation, equipping teachers to navigate classroom challenges more effectively.

Funding: This research received no external funding.

23


https://doi.org/10.55056/ed.899

Educational Dimension, 2026, Vol. 15, pp. 13-27 https://doi.org/10.55056/ed.899

Data availability statement: Data will be available for public use in the public portal after publication

Acknowledgments: Edgar Costantine: The current study is partly based on the collected data for a
PhD study in 2023 in the Morogoro Region in Tanzania. Special thanks are granted to my supervisors,
the government of Tanzania for granting me study leave to pursue a PhD study, and my respondents,
who voluntarily provided data to complement this study.

Declaration on generative AI: During the preparation of this work, the authors used ChatGPT to
enhance content and Grammarly to check grammar and spelling. After using these tools, the authors
reviewed and edited the content as needed and took full responsibility for the publication’s content.

References

[1] Abdullah, M., Husin, N.A. and Haider, A., 2020. Development of Post-Pandemic
Covid19 Higher Education Resilience Framework in Malaysia. Archives of business
research, 8(5), pp.201-210. Available from: https://doi.org/10.14738/abr.85.
8321.

[2] Allen, P., 2024. A Quualitative Examination of Teachers’ Experiences Building
Student Resilience in Rural Kenya. Ph.D. thesis. Walden University. Available
from: https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=16769&
context=dissertations.

[3] Balanga, U.R.D. and Cabuquin, J.C., 2024. Resilience in the face of adversity:
Exploring junior high learners’ perspectives and experiences of blended learning
during the COVID-19 pandemic. European Journal of Interactive Multimedia and
Education, 5(1), p.e02402. Available from: https://doi.org/10.30935/ejimed/
14248.

[4] Baruani, T.H., Li, X. and Binghali, S., 2021. Teachers’ Resilience Against Stress:
A Review on Ways and Its Impacts towards Teaching Profession. Asian Journal of
Education and Social Studies, 20(4), p.28-41. Available from: https://doi.org/10.
9734 /ajess /2021 /v20i430492.

[5] Brouskeli, V., Kaltsi, V. and Maria, L., 2018. Resilience and occupational well-
being of secondary education teachers in Greece. Issues in Educational Re-
search, 28(1), p.43-60. Available from: https://search.informit.org/doi/10.3316/
informit.437774417746871.

[6] Carlitz, R. and McGee, R., 2013. Raising the Stakes: The Impact of HakiElimu’s
Advocacy Work on Education Policy and Budget in Tanzania. SSRN Electronic
Journal. Available from: https://doi.org/10.2139/ssrn.2326564.

[7] Carlson, J.L., Haffenden, R.A., Bassett, G.W., Buehring, W.A., Collins, III, M.J.,
Folga, S.M., Petit, F.D., Phillips, J.A., Verner, D.R. and Whitfield, R.G., 2012.
Resilience: Theory and Application. (ANL/DIS-12-1; TRN: US201214%%693).
Argonne National Lab. (ANL), Argonne, IL (United States). Available from: https:
//doi.org/10.2172/1044521.

[8] Carmel, R. and Badash, M., 2021. Who is the effective teacher? Perceptions of
early career English teachers in Israel. The Language Learning Journal, 49(5),
pp.614-629. Available from: https://doi.org/10.1080/09571736.2019.1656767.

[9] Collins, J., 2022. Othermothering by African American Women in Higher Education
at Predominantly White Institutions: How the Practice Affects Their Professional
and Personal Lives. Ph.D. thesis. DePaul University. Available from: https:
//via.library.depaul.edu/soe_etd/233/.

[10] Cornelissen, T.P., 2016. Exploring the resilience of teachers faced with learn-
ers’ challenging behaviour in the classroom. Ph.D. thesis. Stellenbosch
University, Stellenbosch. Available from: https://scholar.sun.ac.za/items/
754ccbba-0d89-46f0-8ab7-524bbd 18a920.

[11] Costantine, E., Mwinjuma, J.S. and Nemes, J., 2025. Assessing the influence of

24


https://doi.org/10.55056/ed.899
https://doi.org/10.14738/abr.85.8321
https://doi.org/10.14738/abr.85.8321
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=16769&context=dissertations
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=16769&context=dissertations
https://doi.org/10.30935/ejimed/14248
https://doi.org/10.30935/ejimed/14248
https://doi.org/10.9734/ajess/2021/v20i430492
https://doi.org/10.9734/ajess/2021/v20i430492
https://search.informit.org/doi/10.3316/informit.437774417746871
https://search.informit.org/doi/10.3316/informit.437774417746871
https://doi.org/10.2139/ssrn.2326564
https://doi.org/10.2172/1044521
https://doi.org/10.2172/1044521
https://doi.org/10.1080/09571736.2019.1656767
https://via.library.depaul.edu/soe_etd/233/
https://via.library.depaul.edu/soe_etd/233/
https://scholar.sun.ac.za/items/754ccb5a-0d89-46f0-8ab7-524bbd18a920
https://scholar.sun.ac.za/items/754ccb5a-0d89-46f0-8ab7-524bbd18a920

Educational Dimension, 2026, Vol. 15, pp. 13-27 https://doi.org/10.55056/ed.899

socio-demographic characteristics on teachers’ resilience in Tanzania: A study of
selected secondary schools in Morogoro Municipality. Educational Dimension, 12,
pp-186-203. Available from: https://doi.org/10.55056/ed.842.

[12] Costantine, E., Mwinjuma, J.S. and Nemes, J., 2025. Navigating Adversity:
Assessing Teacher Resilience to Challenging Secondary School Environments in
Morogoro, Tanzania. Journal of Multidisciplinary Research and Development, 2(1),
p-12-24. Available from: https://doi.org/10.56916/jmrd.v2i1.999.

[13] Costantine, E., Mwinjuma, J.S. and Nemes, J., 2026. Examine key risk factors
undermining teacher resilience in Morogoro Municipality, Tanzania: Implications
for support and policy reform. Educational Dimension, 14, pp.33-50. Available
from: https://doi.org/10.55056/ed.848.

[14] Creswell, J.W. and Creswell, J.D., 2018. Research Design: Qualitative, Quanti-
tative and Mixed Methods Approaches. 5th ed. Los Angeles: SAGE Publications.
Available from: https://spada.uns.ac.id/pluginfile.php/510378/mod_resource/
content/1/creswell.pdf.

[15] Creswell, J.W. and Plano Clark, V.L., 2017. Designing and Conducting Mixed
Methods Research. 3rd ed. SAGE Publications.

[16] Daniilidou, A. and Platsidou, M., 2018. Teachers’ resilience scale: An integrated
instrument for assessing protective factors of teachers’ resilience. Hellenic Journal
of Psychology, 15, pp.15-39. Available from: https://www.researchgate.net/
publication/325766660.

[17] Gates, Z., 2018. A Study of the Protective Factors that Foster Resilience in Teachers.
Ph.D. thesis. University of Southern Mississippi. Available from: https://aquila.
usm.edu/dissertations/1540/.

[18] Gu, Q. and Day, C., 2013. Challenges to teacher resilience: conditions count.
British Educational Research Journal, 39(1), pp.22-44. Available from: https:
//doi.org/10.1080/01411926.2011.623152.

[19] Holmgreen, L., Tirone, V., Gerhart, J. and Hobfoll, S.E., 2017. Conservation of
Resources Theory. The Handbook of Stress and Health. John Wiley & Sons, Ltd,
chap. 27, pp.443-457. Available from: https://doi.org/10.1002/9781118993811.
ch27.

[20] Kallou, S., Kikilia, A. and Kalogiannakis, M., 2022. Emotional Intelligence
Development in Tourism Education and Training Through Digital Technologies. In:
D. Guralnick, M.E. Auer and A. Poce, eds. Innovations in Learning and Technology
for the Workplace and Higher Education. Cham: Springer International Publishing,
Lecture Notes in Networks and Systems, vol. 349, pp.149-159. Available from:
https://doi.org/10.1007/978-3-030-90677-1_15.

[21] Kallou, S., Kikilia, A. and Kalogiannakis, M., 2024. Tourism Education and
Digital Learning Environments: The Contribution of Transformative Learning.
In: V. Katsoni and G. Cassar, eds. Recent Advancements in Tourism Business,
Technology and Social Sciences. Cham: Springer Nature Switzerland, Springer
Proceedings in Business and Economics, pp.143-161. Available from: https:
//doi.org/10.1007/978-3-031-54342-5_9.

[22] Kallou, S., Kikilia, A., Kalogiannakis, M. and Zacharis, N.Z., 2023. Emo-
tional intelligence development: the implementation of transformative learn-
ing through digital technologies in tourism - a study protocol. International
Journal of Technology Enhanced Learning, 15(2), pp.180-194. Available from:
https://doi.org/10.1504/IJTEL.2023.130112.

[23] Kallou, S., Kikilia, A., Kalogiannakis, M. and Zacharis, N.Z., 2025. Evaluating
an Emotional Intelligence Training Program in Tourism Education. Journal
of Hospitality & Tourism Education. Available from: https://doi.org/10.1080/
10963758.2025.2456635.

25


https://doi.org/10.55056/ed.899
https://doi.org/10.55056/ed.842
https://doi.org/10.56916/jmrd.v2i1.999
https://doi.org/10.55056/ed.848
https://spada.uns.ac.id/pluginfile.php/510378/mod_resource/content/1/creswell.pdf
https://spada.uns.ac.id/pluginfile.php/510378/mod_resource/content/1/creswell.pdf
https://www.researchgate.net/publication/325766660
https://www.researchgate.net/publication/325766660
https://aquila.usm.edu/dissertations/1540/
https://aquila.usm.edu/dissertations/1540/
https://doi.org/10.1080/01411926.2011.623152
https://doi.org/10.1080/01411926.2011.623152
https://doi.org/10.1002/9781118993811.ch27
https://doi.org/10.1002/9781118993811.ch27
https://doi.org/10.1007/978-3-030-90677-1_15
https://doi.org/10.1007/978-3-031-54342-5_9
https://doi.org/10.1007/978-3-031-54342-5_9
https://doi.org/10.1504/IJTEL.2023.130112
https://doi.org/10.1080/10963758.2025.2456635
https://doi.org/10.1080/10963758.2025.2456635

Educational Dimension, 2026, Vol. 15, pp. 13-27 https://doi.org/10.55056/ed.899

[24] Kanaki, K. and Kalogiannakis, M., 2023. Sample design challenges: an educa-
tional research paradigm. International Journal of Technology Enhanced Learning,
15(3), pp.266-285. Available from: https://doi.org/10.1504/IJTEL.2023.131865.

[25] Le Cornu, R., 2009. Building resilience in pre-service teachers. Teaching and
Teacher Education, 25(5), pp.717-723. Available from: https://doi.org/10.1016/
j.tate.2008.11.016.

[26] Lelissa, T.B., 2017. The impact of industry concentration on performance, exploring
a comprehensive bank performance model: the case of the Ethiopian banking sector.
Ph.D. thesis. University of South Africa. Available from: https://uir.unisa.ac.za/
handle/10500/23253.

[27] Linkov, I., Trump, B.D. and Hynes, W., 2019. Resilience-based Strategies and
Policies to Address Systemic Risks. (SG/NAEC(2019)5). Organisation for Economic
Co-Operation and Development. Available from: https://one.oecd.org/document/
SG/NAEC(2019)5/en/pdf.

[28] Lucumay, L.S. and Matete, R.E., 2024. Challenges facing the implementation
of fee-free education in primary schools in Tanzania. Heliyon, 10(2), p.e24172.
Available from: https://doi.org/10.1016/j.heliyon.2024.e24172.

[29] Mansfield, C.F., ed., 2020. Cultivating Teacher Resilience: International Ap-
proaches, Applications and Impact. Springer Singapore. Available from: https:
//doi.org/10.1007/978-981-15-5963-1.

[30] Masten, A.S. and Powell, J.L., 2003. A Resilience Framework for Research, Policy,
and Practice. In: S.S. Luthar, ed. Resilience and Vulnerability: Adaptation in the
Context of Childhood Adversities. Cambridge University Press, chap. 1, pp.1-25.
Available from: https://doi.org/10.1017/CB09780511615788.003.

[31] McMillan, J.H. and Schumacher, S., 2000. Research in Education: A Conceptual
Introduction. 5th ed. Allyn & Bacon.

[32] Moore, C., 2019. Resilience Theory: A Summary of the Research (+PDF). Available
from: https://positivepsychology.com/resilience-theory/.

[33] Morrison, W. and Kirby, P., 2010. Schools as a Setting for Promoting Positive Mental
Health: Better Practices and Perspectives. Summerside, PE: Joint Consortium for
School Health. Available from: https://jcsh-cces.ca/upload/PMH%20July 10%
202011%20WebReady.pdf.

[34] Msuya, O.W., 2016. Exploring levels of job satisfaction among teachers in public
secondary schools in Tanzania. International Journal of Educational Administra-
tion and Policy Studies, 8(2), pp.9-16. Available from: https://academicjournals.
org/journal /IJEAPS/article-abstract/75FDOF658745.

[35] Noble, T. and McGrath, H., 2014. Well-being and Resilience in School Settings.
In: G.A. Fava and C. Ruini, eds. Increasing Psychological Well-being in Clinical and
Educational Settings: Interventions and Cultural Contexts. Dordrecht: Springer
Netherlands, Cross-Cultural Advancements in Positive Psychology, vol. 8, pp.135-
152. Available from: https://doi.org/10.1007/978-94-017-8669-0_9.

[36] Petousi, V. and Sifaki, E., 2020. Contextualising harm in the framework of
research misconduct. Findings from discourse analysis of scientific publications.
International Journal of Sustainable Development, 23(3-4), pp.149-174. Available
from: https://doi.org/10.1504/1JSD.2020.115206.

[37] Polidore, E.T., 2004. The teaching experiences of Lucille Bradley, Maudester
Hicks, and Algeno McPherson before, during, and after desegregation in the rural
South: A Theoretical Model of Adult Resilience among three African American female
educators. Ph.D. thesis. Sam Houston State University. Available from: https:
/ /www.proquest.com/openview/db4629c4b2002b21{64717675bfc9fe8/1.

[38] Reyneke, R.P., 2020. Increasing resilience, lowering risk: Teachers’ use of the
Circle of Courage in the classroom. Perspectives in Education, 38(1), pp.144-162.

26


https://doi.org/10.55056/ed.899
https://doi.org/10.1504/IJTEL.2023.131865
https://doi.org/10.1016/j.tate.2008.11.016
https://doi.org/10.1016/j.tate.2008.11.016
https://uir.unisa.ac.za/handle/10500/23253
https://uir.unisa.ac.za/handle/10500/23253
https://one.oecd.org/document/SG/NAEC(2019)5/en/pdf
https://one.oecd.org/document/SG/NAEC(2019)5/en/pdf
https://doi.org/10.1016/j.heliyon.2024.e24172
https://doi.org/10.1007/978-981-15-5963-1
https://doi.org/10.1007/978-981-15-5963-1
https://doi.org/10.1017/CBO9780511615788.003
https://positivepsychology.com/resilience-theory/
https://jcsh-cces.ca/upload/PMH%20July10%202011%20WebReady.pdf
https://jcsh-cces.ca/upload/PMH%20July10%202011%20WebReady.pdf
https://academicjournals.org/journal/IJEAPS/article-abstract/75FD0F658745
https://academicjournals.org/journal/IJEAPS/article-abstract/75FD0F658745
https://doi.org/10.1007/978-94-017-8669-0_9
https://doi.org/10.1504/IJSD.2020.115206
https://www.proquest.com/openview/db4629c4b2002b21f64717675bfc9fe8/1
https://www.proquest.com/openview/db4629c4b2002b21f64717675bfc9fe8/1

Educational Dimension, 2026, Vol. 15, pp. 13-27 https://doi.org/10.55056/ed.899

Available from: https://journals.ufs.ac.za/index.php/pie/article/view/4363.

[39] Stavrou, E. and Piki, A., 2024. Cultivating self-efficacy to empower professionals’
re-up skilling in cybersecurity. Information and Computer Security, 32(4), pp.523-
541. Available from: https://doi.org/10.1108/1CS-02-2024-0038.

[40] Sumra, S., 2004. The Living and Working Conditions of Teachers in Tanzania:
A research report. Dar es Salaam: HakiElimu. Available from: https://www.
africabib.org/htp.php?RID=327597151.

[41] Ungar, M., 2018. Systemic resilience: principles and processes for a science of
change in contexts of adversity. Ecology and Society, 23(4), p.34. Available from:
https://doi.org/10.5751 /ES-10385-230434.

[42] Walter, H.L. and Fox, H.B., 2021. Understanding Teacher Well-Being During
the Covid-19 Pandemic Over Time: A Qualitative Longitudinal Study. Journal of
Organizational Psychology, 21(5). Available from: https://doi.org/10.33423/jop.
v21i5.4716.

[43] Xu, R., 2021. Book Review: Cultivating Teacher Resilience: International Ap-
proaches, Applications, and Impact. Frontiers in Psychology, 12. Available from:
https://doi.org/10.3389/fpsyg.2021.706751.

[44] Zohuri, B., 2015. Similitude Theory and Applications. Dimensional Analysis
and Self-Similarity Methods for Engineers and Scientists. Cham: Springer In-
ternational Publishing, pp.93-193. Available from: https://doi.org/10.1007/
978-3-319-13476-5_2.

27


https://doi.org/10.55056/ed.899
https://journals.ufs.ac.za/index.php/pie/article/view/4363
https://doi.org/10.1108/ICS-02-2024-0038
https://www.africabib.org/htp.php?RID=327597151
https://www.africabib.org/htp.php?RID=327597151
https://doi.org/10.5751/ES-10385-230434
https://doi.org/10.33423/jop.v21i5.4716
https://doi.org/10.33423/jop.v21i5.4716
https://doi.org/10.3389/fpsyg.2021.706751
https://doi.org/10.1007/978-3-319-13476-5_2
https://doi.org/10.1007/978-3-319-13476-5_2

	1 Introduction
	2 Theoretical underpinning of the study
	3 Methodology
	3.1 Philosophy, approach and design
	3.2 Participants of the study
	3.3 Ethical issues

	4 The findings of the study
	4.1 Descriptive analysis of protective factors fostering teachers' resilience
	4.2 Association between protective factors and resilience of teachers
	4.3 Relationship between protective factors and resilience level of teachers

	5 Critical policy gap with respect to the findings
	6 Discussion of the findings
	7 Conclusion
	8 Recommendation

